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Abstract 



The Transfer Eligible Rate: 
Longitudinal Results of a Companion 
Measure to the Transfer Rate. 



This project developed an institutionally useful definition of students who reach 
transfer eligible status that is independent of the familiar transfer rate. Composite 
freshmen groups without prior college units were tracked for periods of 4 - 5 years. The 
findings suggest: (1) high eligible rates, especially for full-time students; and (2) at least 
a four-year time frame is necessary to provide a reasonable opportunity of becoming 
transfer eligible. The tracking model and resulting data are incorporated into an 
ongoing institutional effectiveness plan that is disseminated through departmental 
levels. 
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The Transfer Eligible Rate: 

Longitudinal Results of a Companion Measure to the Transfer Rate 

Historical Background For The Preliminary Rasor/Barr Approach (Model 1): A Beginning 

As every community college researcher knows, there are some difficulties with calculating the 
conventional transfer rate even though one must concede that the bottom line question is "what 
percent of community college students transfer?" As we see it, there are three controversial 
issues to the transfer rate: The first concerns definition of the denominator, that is, the value to 
be divided into the number of students who transferred. Obviously, not all students intend to 
transfer nor may they have the ability to do so. How then, shall students who would make up 
Ln improved denominator be conceptualized and easily identified within a data base? 

The second issue concerns when the transfers are to be counted . Much debate is possible over 
whether one or even two years is enough time to allow for a community college "leaver" to 
surface at a four-year college. This question is especially pertinent for an older, working student 
population contrasted against ever increasing living costs and tuition at four-year universities. 

The third controversial issue deals with under counting . All community college transfers must 
be counted, whether enrolling in private universities or out-of-state colleges. Simply put, there 
needs to be a better tracking system to correct what many believe to be a serious under count. 

Until such time as these issues are resolved, we offer companion approaches which reflect our 
thinking (or others) at the time. They overcome the three controversial issues mentioned above 
but also have some unique problems. All deal with a TRANSFER ELIGIBLE RATE . Our 
recommended final model (Model 5) will be presented after other approaches are presented. 

First, what was needed was a precise definition of the denominator that we call the transfer 
directed . 

Our first operational definition: New freshmen students without prior college units, who at the 
end of the first academic year completed at least 6 credit units, and who at any time during a 
specified enrollment period at the college (or colleges within the district), successfully 
completed ("C" or higher using any grade of record) the transfer level English writing course 
(e.g., English 1A or ESL equivalent) as well as a transfer level math course, both of which 
satisfy these particular general education requirements in the California State University 
system. 

Before dissecting the above definition, let us continue to next part, the 
transfer eligible, i.e., the numerator . 

The operational definition of transfer eligible is: Students who earlier met the definition of 
transfer directed, and who also successfully completed 56 or more transfer level units (or 
quarter unit equivalent) within a specified period of time, with a cumulative GPA of 2.0 or 
higher in those transfer courses. 

The final ratio and definition of transfer eligible rate is: 
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Student Count of Transfer Eligible -g 100 
Student Count of Transfer Directed 

Rationale Behind Definition of Transfer Directed (Denominator) : 

"New freshmen students without prior college units" This represents a relatively "clean" 

starting group of students even though community' colleges certainly prepare intermediate 
students for transfer (those bringing in units to the community college from another college). 

For research purposes, we suggest using freshmen. They are the principle target group for 
matriculation and student equity efforts at improving academic success. Our experience has 
shown that new freshmen have a 49% success rate (with a GPA of 1.74) their first semester. 

If all students are to be counted (i.e., including the "intermediates"), then the computerized data 
base must be capable of showing the number of units transferred in, as well as the particular 
courses for which credit is given. Specifically, one would need to know if the transfer level 
English writing and transfer level math requirements were met with "C" or higher, the transfer 
level units, and the GPA based upon transfer units. Obviously the "intermediates" present 
much greater computer tracking problems than using only new freshmen. 

"who at the end of the first academic year completed at least 6 credit units" Rathe r 

surprisingly, we discovered that nearly 50% of American River College new freshmen 
completed little or no units within a full academic year (Fall, Spring, Summer). A profile of 
them will be presented later in this report. This would leave a residual group (6+ units) that 
show some positive academic motion in any type of course. 

" and who at any time during a specified enrollment period at the college (or colleges within 

, the district) successfully completed ("C" or higher using any grade of record) the transfer level 
English writing course (e.g., English 1A orESL equivalent) as well as a transfer level math 
course, both of which satisfy these particular general education requirements in the California 
State University System." 

It is our belief that by having a definition that requires the successful completion of an English 
writing course and a mathematics course, reasonably assures that a student is transfer bound 

and has the necessary minimum ability to be seriously considered as a potential transfer. " at 

any time...." allows students the flexibility of choosing when (and are able) to enroll in English 
1 A and/ or transfer level math. 

The CSU general education pattern was chosen because more students transfer to that system 
than to the UC system. It would also appear to be the more lenient of the two in terms of 
reaching a point of being able to transfer. 
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Rationale Behind Definition of Transfer Eligible (Numerator) : 



The students who become transfer eligible are simply those who meet the definition of transfer 
directed and who also successfully complete 56 or more transfer level units (within a 
designated period of time) with a cumulative GPA of 2.0 or higher in those transfer courses. 
The assumption is that by meeting this standard of 56+ units with a "C" or higher average, a 
student would have met other general education category requirements as well which would 
enable direct transfer to the CSU system. Note that the CSU system may increase or decrease 
their specific general education entry standards for junior status. 

Some people may argue that 60 units should be used in the numerator definition. In keeping 
with a minimum definition of who "could transfer" without being qualified directly from high 
school, we recommend using 56 units as a cutoff point. 

Still Some Controversy? 

As mentioned before, the entire approach of transfer eligibility raises some controversial issues 
of its own. Some will say that imperfect as the transfer rate may be, it still is the best yardstick, 
and that the transfer eligible rate is just an attempt to circumvent it. That is a political 
statement. The transfer eligible rate is another way of examining the data. Large gaps between 
the transfer eligible rate and the actual transfer rate raises another research question, "why the 
difference?" 

The second issue is redundancy, that is, 6 units or more are within the definition of the 
denominator (transfer directed) and the same 6 units are found in the numerator of 56+ units 
(transfer eligible). These values can be adjusted (e.g., 3 units for the denominator and 60+ for 
the numerator), but some redundancy will always exist if the denominator definition is based 
upon a given number of units completed - the same as with the numerator. We do not have a 
problem with this amount of redundancy, though some people may. 

Results: First Set of Trial Runs 



Before beginning this next section please be aware that N, the sample size, will vary from one 
analysis to another. The reason for this is that as the time period is extended from two years to 
five years, more semesters are added, meaning that our initial starting semesters are fewer. For 
example, with a two-year block of time, we started with all freshmen during the Fall semesters 
of 1987 through 1991. For each starting group, we allowed two semesters for completion of the 
criteria. Thus, the 1991 group would have until Fall 1993. (As this report is prepared, we do not 
yet have data for Fall 1994). By contrast, in order to allow five years to elapse, we were only 
able to combine the freshmen groups who started in Fall 1987 and Fall 1988. Finally, other 
models, to be discussed shortly, use different selection criteria with the beginning freshmen. In 
any event, the sample sizes will be noted in each table. 
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